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William Harding School 

 

Policy for Assessment 
 

 

Aim 

Our aim at William Harding School is to produce confident, resilient and independent learners. We 

encourage our pupils to be creative and imaginative and develop a lifetime love of learning.  

 

Research has shown that formative assessment can improve both children’s motivation and capacity 

to learn. Consequently the strategies used within this policy and our policy on Learning and 

Teaching, can have a considerable impact on raising achievement. 

 

We believe the key purpose of assessment is to move all pupils on in their learning in order for them 

to be secondary ready. Continued monitoring of each pupils’ progress gives a clear picture of what 

each child is doing and their next steps. 

 

It is important that each teacher knows what has been remembered, what skills have been acquired, 

and what concepts have been understood. This enables teachers to reflect on what pupils are doing 

and informs future planning. The outcomes of our assessments will help pupils become involved in 

raising their own expectations. 

 

Through assessing, recording and reporting on pupils’ work, we aim to: 

 Enable pupils to understand what they have to do to reach end of Year and Key stage 

expectations 

 Allow staff and pupils to plan more effectively 

 Involve pupils and their families in their own learning 

 Provide our school with information to evaluate teaching 

 Give pupils helpful feedback on their achievements and areas for development, in order that 

they can learn more effectively 

 Ensure that our practices in this area adhere to the equal opportunities policy of the school 

 

The Purpose of Assessment 

Effective assessment is tied clearly to its purpose. Our assessments will be designed to be clear: 

 Why pupils are being assessed 

 The things which the assessment is intended to measure 

 What the assessment is intended to achieve 

 How the assessment information will be used 

 

Different forms of assessment will serve different purposes for different people, including pupils, 

families, teachers, support staff, school leaders, governors and Ofsted. 
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There are three broad overarching forms of assessment that will be used at William Harding, each 

with its own purposes. These are: 

 

Day-to-day in school formative assessment, for example: 

 Question and answer during lessons 

 Marking of pupils’ work 

 Observational assessment 

 Regular short re-cap quizzes 

 Scanning work for pupil attainment and progress 

 

In school summative assessment, for example 

 Reception Baseline (Early Excellence, EExBA) 

 End of year tests 

 Short end of topic or unit tests 

 Reviews for pupils with SEN and disabilities 

 

Nationally standardised summative assessment, for example: 

 Early Years and Foundation Stage assessments at the end of Reception 

 Key Stage 1 phonics check at the end of Year 1 and Year 2 if necessary 

 National Curriculum teacher assessments at the end of Key Stage 1 

 National Curriculum tests and teacher assessments at the end of Key Stage 2 

 

The primary purposes of day-to-day in-school formative assessment 

 

For pupils: 

In-school formative assessment helps pupils to measure their knowledge and understanding against 

learning objectives and wider outcomes and to identify where they need to target their efforts to 

improve. 

 

For families: 

With effective communication, in-school formative assessments provide families with a broad 

picture of where their children’s strengths and next steps lie and what they need to do to improve.  

 

For teachers: 

In-school formative assessments are an integral part of teaching and learning. It allows teachers to 

understand pupil performance on a continuing basis. It enables teachers to identify when pupils are 

struggling, when they have consolidated learning and when they are ready to progress. In this way, it 

supports teachers to provide appropriate support or extension as necessary. It also enables teachers 

to evaluate their own teaching of particular topics or concepts and to plan future lessons 

accordingly. 
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For school leaders: 

In-school formative assessment provides a level of assurance for school leaders. If school leaders are 

confident their staff are carrying out effective formative assessment, they can be assured that 

problems will be identified at the individual level and that every child will be appropriately 

supported to make progress and meet expectations. 

 

For external validation: 

Ofsted will want to be assured that teachers are making effective use of formative assessment to 

support teaching and learning. It forms part of Ofsted’s wider judgements about the quality of 

teaching in schools. 

 

The primary purposes of in-school summative assessment 

 

For pupils: 

In-school summative assessment provides pupils with information about how well they have learned 

and understood a topic or course of work taught over a period of time. It will be used to provide 

feedback on how they can continue to improve. 

 

For families: 

In-school summative assessments will be reported to families termly to inform them about the 

achievement, progress and wider outcomes of their children across the school year.  

 

For teachers: 

In-school summative assessment enables teachers to evaluate both pupil learning at the end of a 

unit or period and the impact of their own teaching. Both these purposes help teachers to plan for 

subsequent teaching and learning. 

 

For school leaders: 

In-school summative assessment enables school leaders to monitor the performance of pupil 

cohorts, to identify where interventions may be required and to work with teachers to ensure pupils 

are supported to achieve sufficient progress and expected attainment. 

 

For external validation: 

Ofsted will want to be assured that schools are operating effective systems of assessment for 

monitoring and supporting pupil performance. 

 

The primary purposes of nationally standardised summative assessment 

 

For pupils and families: 

Nationally standardised summative assessment provides information on how pupils are performing 

in comparison to pupils nationally. 
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For families: 

Nationally standardised summative assessment also provides families with information on how the 

school is performing in comparison to schools nationally. This enables families to hold schools to 

account and can inform families’ choice of schools for their children. 

 

 

For teachers: 

Nationally standardised summative assessment helps teachers understand national expectations and 

assess their own performance in the broader national context. 

 

For school leaders and school governors: 

Nationally standardised summative assessment enables school leaders and school governors to 

benchmark their school’s performance against other schools locally and nationally, and make 

judgements about the school’s effectiveness. 

 

For external validation: 

Nationally standardised summative assessment provides a starting point for Ofsted’s discussions 

with schools when making judgements about their performance, as part of Ofsted’s wider 

judgements of a school’s overall effectiveness. 

 

Principles 

The principles that underpin assessment at William Harding are: 

 Every child can achieve: teachers at William Harding have the mindset, ‘What do I need to 

do next to enable pupils in my class to achieve?’ 

 The National Curriculum objectives will be used as the expectations for all pupils 

 Pupils will make age appropriate progress – 12 months in 12 months, those who need to 

‘close the gap’ will be required to make more progress 

 Teachers are experts at assessment - assessment will be effectively used to ensure the 

correct support is being built into lessons to ensure all pupils achieve 

 All learners need to understand what they are being asked to learn and more importantly, 

why 

 Success Criteria are discussed and agreed with or formulated by the pupils during each 

lesson, work is assessed against the success criteria 

 

Procedures 

All teachers assess their class or group on a daily basis so that they can plan the next stage in each 

child's learning. It helps teachers monitor progress, provide motivation for the children and helps 

inform planning. These types of assessment take place on a regular basis: 

 

 Self and Peer assessment 

 Next step (SIT) marking (see feedback policy) 

 Learning conversations 

 Rich, probing questioning 
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This formative assessment is recorded by teachers manually and electronically on Target Tracker for 

all year groups 

 

Tracking and Data Snap-shots 

In order to inform discussions at our Pupil Progress Meetings and future planning, data snap-shots of 

individual pupil’s progress and achievement take place six times a year, towards the end of each half 

term. 

 

Data snap-shots take place for reading, writing, mathematics and science. Pupil attainment is 

recorded in Target Tracker as ‘beginning to work within’ (b or b+), ‘working within’ (w or w+) and 

‘secure in’ (s or s+) relevant to their ‘Band’ (year group). Our Age Related Expectation (ARE) for the 

end of each school year is pupils working at step w+ in their appropriate year band. 

 

Progress is tracked using ‘Steps’, there are six steps in each ‘Band’,  expected progress is six steps in 

school years 2 to 6. Pupils in Year 1 are expected to make at least four steps progress in the year, 

leading to an ARE of 1w+. 

 

Depth of Learning 

In addition to assessing curriculum knowledge we also assess the way pupils apply their skills and 

knowledge; this is known as the Depth of Learning, sometimes known as Mastery. We will use three 

Depth of Learning ratings to record and report to families: 

 

 #1 Basic Learning Style 

 #2 Advancing Learning Style 

 #3 Deep Learning Style 

 

The depth and application of a child’s learning is an important marker of their achievement and 

progress. To assess Depth of Learning pupil’s learning will be examined over a period of time. 

 

Pupils' assessments are made up of two components, their Step and their Depth of 

Learning rating, for example: 

 

A pupil who has been assessed as 3W+, #3 has achieved the expected outcomes for Year 3 and has 

achieved above the standard expected for their depth and understanding of learning, they have a 

good application of the knowledge they have learnt. 

 

Early Years (EYFS) 

Class teacher's use a combination of the EYFS profile and the baseline assessment to measure 

children's progress: 

 

Baseline: 

 William Harding uses Early Excellence Reception Baseline Assessment (EExBA) 

 The baseline assessment will result in a score that forms part of each child’s baseline profile. 

By having a good understanding of the child’s abilities when they start school, class teachers 

are able to measure each child's progress and plan for next steps in learning 
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 The baseline assessment is face-to-face with a mixture of tasks and observational checklists 

 

EYFS Profile: 

 The EYFS profile assessment is carried out in the final term of Reception 

 The main purpose of the EYFS profile is to provide a reliable, valid and accurate assessment 

of individual children at the end of the EYFS. 

 

EYFS profile data is used to: 

 Inform families about their child’s development against the early learning goals (ELGs) and 

the characteristics of their learning. 

 Help year 1 teachers plan an effective, responsive and appropriate curriculum that will meet 

the needs of each child. 

 

Children in Reception are assessed against the Prime and Specific areas of Learning in the EYFS 

Profile; these are recorded on our Target Tracker system. Assessments are based on observation of 

daily activities and events. At the end of Reception for each Early Learning Goal, teachers will judge 

whether a child is meeting the level of development expected at the end of the Reception year: 

 

 Emerging, not yet reached the expected level of development 

 Expected 

 Exceeding, beyond the expected level of development for their age 

 

Summative Assessment 

Summative assessments are used to assess what a child can do at a particular time, and are be used 

for comparison. The following formal summative assessments take place at William Harding: 

 

 End of Key Stage assessments – Year 2 and 6 (summer term) 

 End of Year 1 Phonics Check (summer term) 

 Early Years Foundation Stage Profile (summer term) 

 

Moderation and Standardisation 

 Standardisation of the Reception Baseline outcomes takes place during the Autumn term 

following the collection of baseline evidence 

 Standardisation takes place each half term during year team Pupil Progress Meetings (PPMs) 

baseline evidence 

 Cross Phase moderation will take place at least once each term. 

 When selected, Local Authority moderation also takes place. 
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An inclusive approach to assessment 

In addition to the assessments above, the school will make use of additional diagnostic assessments 

to contribute to the early and accurate identification of children’s special education needs and any 

requirements for support and intervention. 

 

Reporting 

Reporting not only fulfils legal requirements but also is vital part of our relationship with families and 

the wider community, serving to support and promote the child’s learning. 

 

Reporting to Families 

 Termly interim reports 

 End of year report to families 

 Discussion with families at termly Consultation evenings. 

 

Reporting to Governors 

 Headteacher’s report to Governing Body termly. 

 

Training for staff 

After joining William Harding, all teachers will be provided will be provided with a copy of this policy 

and it will form part of the induction program. In all staff meetings and training, there will be an 

emphasis on teachers having a good understanding of assessment and assessment practice. 

 

William Harding makes use of technology to assess and in order to support staff, training in the use 

of Early Excellence Reception Baseline Assessment (EExBA) and Target Tracker school assessment 

information system will be given. 

 

Continuing professional development may take various forms including the provision of direct face 

to face training and online training. The Assessment Leader will ensure that best practice is shared 

and endeavour to keep up to date with latest research. William Harding, in making use of external 

assessment systems will continually review and evaluate them to ensure that they support the 

delivery of the school’s assessment policy and are in line with the aims and principles outlined. 

 

Monitoring and Evaluation 

The Assessment Leader is responsible for updating this policy in line with any new developments in 

the school and new government guidance. All staff are expected to follow the policy and the 

Leadership Team, following ongoing regular reviews of classroom practice, will be responsible for 

ensuring the effectiveness of practice across the school, reporting to the Governor’s Teaching and 

Learning Committee.  

 

This policy has been written with consideration for the findings published in the Final Report of the 

Commission on Assessment Without Levels, September 2015 
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Policy updated:   January 2016 

 

Staff responsible: Dominic Hughes/Carla Holborow 

 

This policy was ratified by the Governing body on: 23rd February 2016   

  

 

Signed on behalf of the Governing Body: __________________________________(signature) 

 

      __________________________________(printed) 

 


